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ACADEMIC & CAREER/TECHNICAL PROGRAMS & 

INSTRUCTIONAL SUPPORT (ACTP&IS) 

LEADERSHIP COUNCIL 

 

YEAR END REPORT 2016-2017 
 

 

TABLE OF CONTENTS 

 

 Narrative Summary 2016-2017 

 Update to Action Plans Spring 2017 
 

Supporting Documents (those not readily available on the Strategic Planning Website) 

 Scheduling Grid 

 Notes from the Pathways Breakout groups from March 3, 2017 Strategic Planning Retreat 

 Facutly Advising Liaison Proposal 

 Draft REvision in Progress of Transfer Pathways Plan (this includes the action plans/ initiatives developed by the group this 

year as well as Data on numbers of students in each major) 

 Most Recent Revision to the College Readiness Plan—this will be an important piece for the Basic Skills/ College Readiness 

Summit Scheduled for Fall 2017 

 Transformation Grant Quarterly Report #3 (Note—it would be helpful to have a document like this for the Basic Skills 

Intiatives monies) 

 IEPI Metrics 

 
For Reference, narrative summaries from 2015-2016 and 2014-2015 



Year End Report ACTPIS  Spring 2017                                                                                                                                                2 

 

Narrative Summary of ACTPIS Work 2016-2017 
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and any faculty interested in advising in access to the webinar training and other resources).  Monitor, assess, evaluate roll out of faculty advising college wide.  Produce the 
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Planned Activities for 2016-2017: Recei
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Completed Planða draft 

has been written, but still 

needs work on specific 

initiatives/ targets.   A 

finalized draft to be 

completed Fall 2016. 

document #1) enrollment and MMAP 

on scheduling/ course 

offerings 

*fine-tune the 

scheduling grid for 

winter/ summer 

intersessions 

 

Improvements to the 

strategic planning 

website so minutes/ 

agendas can be posted 

and found more easily 

 

 

 

 

Name  Responsible 

Council(s)/Strategic 

Lead 

Responsible Lead/ 

Members 

Planned Activities  

for  
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ACTPIS-LCs also 

had members 

working jointly on 

the full roll-out of 
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Accelerated 

English class, 

English 80 

 

Second IEPI report 

completed 

 

Piloted MMAP 

 

 

included in the college 

readiness plan and then 

the plan can go forward 

to ACTPIS and EPOC 

for final approval 

 

 

Improvements to the 

strategic planning 

website so minutes/ 

agendas can be posted 

and found more easily.  

The college readiness 

group has a website but 

it is not linked to 

ACTPIS nor is it 

accessible from the 

strategic planning page 

 

 

**Note:  having the 

chair of this sub-

committee also serve on 

ACTPIS, even if in a 

non-voting capacity, is 

crucial to ensure regular 

flow through of 

information and make 

sure ACTPIS is well 

apprised of key 

developments 
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Name 

 

Responsible 

Council(s)/ 

Strategic  

Lead 

Responsible 

Lead/Members 

Planned Activities  

for  

2016-2017 

Progress/ Work 

done notes 

Benchmark/ 

Performance 

Indicator 

For next year 
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Educational 

Master Plan 

Committee 

ACTPIS-LC 

IE-LC 

Faculty Co-Chair: 

 

 

 

Members: 

Convene work group/ 

constituency groups in Spring 

2017 to monitor, evaluate, 

assess the plan 

The Annual Report 

will go to ACTPIS 

for review and 

approval in May 

and to the June 
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Target 
WSCH 

1 2.3 3.4 3.4 4.5 4.6   5.6 5.7 5.6 6.9 6.9 6.8 1.3 

Meeting 
Days 

per Week 
1 Day 1 Day 1 Day 2 Days 1 Day 2 Days   2 Days 3 Days 4 Days 1 Day 3 Days 4 Days 1 Day 

Contact Hr 
per Day 

1 hr 
per Day 

2.3 hr 
per Day 

3.4 hr 
per Day 

1.7 hr 
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- 
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program.  Summer 2016 

was called Summer 

Bridge but was a different 

program. 

 Allison Douglas-Chicoye 

will review the programôs 

possibility for this year 
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o Would like to augment orientations, eg. Have discipline or division orientations 

that are more comprehensive for specific majors, but not necessarily on Welcome 

Day when students are already overwhelmed with info.  Perhaps while still in 

high schools, or especially for undecideds, sometime in their first semester 

o Large screens/ strategic advertisements across campus to market pathways/ major 

options for students 

 Need to more fully develop faculty advising 

o Faculty advising is underway and working for English and Comðworkshops for 

majors, etc, and even with low attendance, these are meaningful for students, but 

faculty could use help in designing/ producing ways to get the word out  

o Need a regularly scheduled semesterly training/update session with counseling 

and discipline faculty advisor 

o Would really help to have a faculty advising coordinator for each division to 

really facilitate getting pathways and engagement centers off the ground, work 

closely both with counseling and ed advisors as well as with discipline facultyð

we need to create an infrastructure for faculty advising 

*See faculty advising liaison proposal 

CTE Pathways Breakout groups

Careers 

The Plug: 

 Advisory Committee is key! 

 Job Development Coordinator  

- Communicate jobs to students 

- Partners reach out to connect 

with students  

 Clinical Faculty 

- Can see our students  

 ñTransition to Practiceò 

- Nursing partnering up with the 

hospital to complete a 12 week 

faulty led internship without pay  

 Word of Mouth  

-interviews while in class (welding 

& auto) 

 Need more outreach  
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Student Success Strategies 

Engagement Key: 

Student Outcome Specialist  

Academic Probation 

Cohort Model  

Ed Advisor 

Reserved Textbooks for student access  

 Additional Strategies: 

- Hold meetings to recruit  

- Outreach  

- Info Sessions  

- Transfer Fares  

- MOUs/TAGs 

- Annual Pathway to Law Open House  

- Partnerships 

For all disciplines, collaboration & technology 

1. Computer Aided Instruction: 

- Library Services after class hours  

2. Intro Classes: 

- Work experience  

- Info about programs  

- 5 min Advising  

- Electronic Communication 

- Remind App 

- Posting classes  

- Surveying students 

3. Student Nursing Organization: 

- Go to Com Events  

- Recruiting 

Equity and Student Success 

 
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- Need to get SWP back on track  

- Good success rates with SI  

- Dedicated CTE counselor  

- DENIED gen. fund (SWP fixed 

this)  

 Curriculum Alignment: 

- Regionally  

- Student centered  

- RCC recognition 

- No articulation issues  

BUS/CIS 

 ACBSP Accreditation 

 CTE Counselor  

 CTE Engagement Center 

 Bachelorôs degree 

-CIS/IT (2017-2018) 

-Business 

 Feas. Study for Hospitality 

Management  

 Pathways (2017-2018) 

EAR 

 UCR Grant 

- (2+2) Transfer/Bachelorôs 

 Facility Issues  

- Lighting  

- Doors  

 Staffing Issues  

- Working on this  

NURSING: 

 CNA Program:  

- Director  

- Curriculum 

- Integration with Textbooks 

 Stimulation Lab: 

- Engagement  

- Speaking at different conferences 

based on the best practices  

- More experienced learning 

- Long term accreditation of the 

program  

 Faculty & Student Programs: 

- UCR Med  
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- Pharmacy  

- 
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 CTE Counselor  

 Safety and Facility Issues 

- Money  

- Facilities  

 Full time Faculty  

 Expand Curriculum to meet industry 

demands  

 Numbering system (for certification 

completion) 

 Tried SI, but did not work well 

Faculty Advising Liaison Proposal 
Rationale:  One key component of the integrated web of support envisioned for the collegeôs full implementation of 

pathways is faculty advising.  The need to provide a framework for stronger faculty student engagement was clear from the 

collegeôs last CCSSEE survey and the work done on faculty advising so far has been intended to improve faculty student 

engagement and enlist faculty outside of the classroom as well as in as part of the integrated academic support team for 

students on pathways.  While there have so far been isolated projects (in English, through the Title V grant) and 

groundwork laid for training faculty advisors and clearly identifying the respective roles of faculty advisors, educational 

advisors, and counselors, broader college-wide, systematic, and intentional implementation of faculty advising has been 

slow to come.   

Proposal: 

Provide a .2 reassigned time to 3 faculty advising liaisons (beginning Fall 2017) responsible respectively for CTE/Nursing; 

STEM/Kinesiology; and LHSS/FPA and responsible for the duties listed below. 

Faculty Advising Liaison Responsibilities 

 Coordinate with each other, counseling, and faculty development committee to schedule training and updates for 

faculty advisors at least once a semester and during FLEX. 

 Liaise with chairs and departments within the assigned division to communicate about advising, ways in which 

faculty can participate (for example, holding some office hours and/ or study sessions in engagement centers; 

talking with students in class about pathways, transfer, next steps, etcðe.g. an ñeverybodyôs an advisor for the 

first five minutes model; being more intentional and informed to improve the quality of the informal advising so 

many of us already do) and the importance of doing so. 

 Connect declared majors within a discipline to an appropriate faculty advisor (one within the discipline or in a 

closely related discipline if the former isnôt possible) 

 Regularly communicate with faculty advisors (e.g. with timelines/ best practices for contacting their advisees; 

with ñfirst five-minutesò information for faculty to share with students in class, etc.) 

 Coordinate with Ed Advisors in the Engagement Centers to provide programming for students within a major or 

area of study (e.g. professions or internships in STEM fieldsðarea of study; integrating textual evidence into a 

literary analysis paperðdiscipline/major specific).   

 Monitor and assess the impact of faculty advising on student outcomes by gathering and analyzing data relevant 

to faculty advising and producing a report and developing recommendations to further strengthen faculty advising 

at RCC.  

Note:  it may be that the sheer number of students in majors in a particular area may be more than in others, so the 

appropriateness of the time given and the assignment of divisions to liaisons may need to be adjusted.  For this first year, 

the proposal is .2 across the board and then the college and those involved with faculty advising can reassess to monitor / 

evaluate the work load, the nature of the duties, the time given. 
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RCC is in the forefront of implementing guided pathways, which are proven to help improve student success and 

completion.  RCCôs model, which the college began working on as early as 2013, is consistent with models laid out by the 

American Association of Community Colleges and the California Community College Foundation Guided Pathways 

project, and the college has presented on its pathways approach to the Accrediting commission and indeed to the 

department of Education in Washington DC.  The 2015-2020 Strategic Plan outlines the process the college uses to 

develop long-term (strategic) plans and to implement and to assess, monitor, and evaluate those long-range plans on a 

yearly basis (operational). The plan identifies institutional goals and key performance metrics that have specific, 

measurable targets for each year of the plan. It also includes measurable targets for implementing the Riverside City 

College Student Success Pathways Initiative, the centerpiece of the collegeôs strategic planning activities. RCC is ready to 

fully scale up its pathways model.  The collegeôs Completion Counts through Pathwaysô innovative practices are grouped 

into five themes that support the collegeôs reorganization of its delivery of curriculum and student services around guided 

pathways with an equity focus at the heart of each strategy.  The innovation central to RCCôs guided pathways is the full 

integration of academic support services and a team-based approach to delivering those services. 

This Transfer Pathway plan seeks to outline how the college will fully implement the transfer portion of the pathways 

model over the next five years.  RCCôs guided pathways are called Completion Counts through Pathways, building on the 

collegeôs earlier success with completion counts and the lessons learned from it and other small pilot projects. 

RCCôs innovative practices are grouped into five themes that support the collegeôs reorganization of its delivery of 

curriculum and student services around guided pathways with an equity focus at the heart of each strategy.  This figure 

visually combines these different efforts.   

 

Integrated Planning and 

Assessment:  To improve 

student success and completion, 

the college has entirely 

reorganized its institutional 

structure to put student success, 

equity, and completion at the 

forefront, encouraging the 

college community to 

collaborate and integrate efforts 

across traditional divisionsð

academic versus student 

services, CTE versus transfer, or 

administrative services versus 

instructional areas. To facilitate 

this integration, the college has 

created a VP of Planning and 

Development and consolidated 

all academic student support 

(counseling, library, tutoring, 

supplemental instruction) under a Dean of Student Success and Support.  With the opening of the new Student Services 

building, the college now has a one-stop student services center facilitating studentsô ability to connect to the services they 

need.    

Moreover, the college has integrated its committee structures so that all decision-making activities, especially those 

involving planning and/or resource allocation requests, are integrated through the strategic planning process.  To facilitate 

this process, RCC created and implemented a new Program Review and Plan structure and process in 2015-2016.  Using 

Nuventiveôs PlanningPoint software, every college unit completed a Program Review and Plan using, allowing all 

disciplines to assess their current alignment with RCCôs Strategic Planning Goals and set new goals and plan initiatives 
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within the five-year strategic planning cycle.  With a particular focus on student equity, the Office of Institutional 

Effectiveness provided interactive data tables allowing faculty to review student success by equity groups at the individual 

course level, facilitating discussion about how best to implement targeted interventions to increase student success across 

equity groups.   

Integrated Support:  RCCôs reorganization has also emphasized a team approach to integrated academic support. 

Reorganizing the way counseling and advising is delivered to students has been central and continued integration of all 

counseling and advising with the pathways will further increase the number of students with a clearly defined pathway to 

reaching their educational goal, whether transfer or CTE and this effort has already yielded results. With the support of 
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At the end of the collegeôs five-year strategic planning cycle (2020), the collegeôs goal is to have 30% of its students 

enrolled in clearly defined pathways for 1 year remediation, transfer, ADT, and / or CTE certificate programs.  

Importantly, the collegeôs strategic planning process includes the allocation of resources to support this goal.    

Although these pathways are open to both full- and part-time students, the aim is to encourage students, whenever 

possible, to sign two- or three-year contracts.  For those students who are unprepared for college-level work (two or more 

levels below the transfer or required degree math and/or English courses) and for those who are under-prepared (one level 

below), the college has developed two degree/transfer contracts:  the 1 + 2 +2 year sequence for the bachelorôs degree or 

the 2 + 2 year sequence.  Also, the college has a number of state-approved or locally approved CTE certificate pathways 

that help students prepare for immediate, living wage employment.  RCC continues to work with its partner high schools 

through Expository Reading and Writing Course (ERWC) classes, dual enrollment, and early college high school 

agreements to help students move more swiftly towards their academic and career goals. 

The college plans to move 1000 students per year into clearly defined CTE and/or degree transfer pathways identified in 

the chart above. Although these pathways are open to both full- and part-time students, the aim is to encourage students, 

whenever possible, to sign two- or three-year contracts. For those students who are unprepared for college-level work (two 

or more levels below the transfer or required degree math and/or English courses) and for those who are under-prepared 
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The college also will develop a 

transfer pathway for those 

students who are genuinely 

undecided when they arrive at 

RCC.  Having students identify a 
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 Art History    Music 

 Business Administration  Philosophy 

 Communication Studies   Physics 

 Computer Science   Political Science  

 Early Childhood Education  Psychology 

 Economics    Sociology 

 English     Spanish   

 Geography    Studio Arts 

 

  

http://admission.universityofcalifornia.edu/transfer/preparation-paths/index.html
http://admission.universityofcalifornia.edu/transfer/preparation-paths/index.html
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Role of Transfer Center 

Insert material here 

Getting Students into Pathways 

Shift from AOC to OAC 



 

 

Pathways Progress 

 



 

 

 

Riverside City College 
          Declared Majors as of Fall 2015 and Fall 

2016 
          

Declared as of Mid-August  
          NOTE -- Can change significantly month over month 

          



 

           
Table contains AOE's as well as specific majors.                     

Fall 2016's numbers are much higher than Fall 2015's.  Many more students have declared majors as of the beginning of the fall term.       

           

  Fall 2015 

Fall 

2015 

Total 

Fall 2016 

Fall 

2016 

Total 

Division and Department AA AS 
Certificat

e 

Undecide

d 
  AA AS 

Certificat

e 

Undecide

d 
  

CTE 702 

2,52

9 764 0 3,995 908 4,096    



 





 

CCP, CIS: Systems Development 0 0 5 0 5 0 0 12 0 12 

CCP, CIS: Web Master - Design Concentration 0 0 8 0 8 0 0 15 0 15 

CCP, CIS: Web Master - Development Concentration 0 0 6 0 6 0 0 7 0 7 

CCP, CIS: Web Master-Web Designer 0 0 2 0 2 0 0 1 0 1 

Certificate, Office Administration 0 0 2 0 2 0 0 2 0 2 

CIS Computer Programming 0 0 0 0 0 0 0 0 1 1 

COA, Bus Admin: Insurance 0 0 0 0 0 0 0 1 0 1 

COA, Business Admin: Accounting 0

 





 

AS, Administration of Justice for Transfer IGETC 0 14 0 0 14 0 23 0 0 23 

AS, Social & Behavioral Sciences 0 3 0 0 3 0 3 0 0 3 

CCP, ADJ: Basic Correctional Deputy Academy 0 0 1 0 1 0 0 1 0 1 

CCP, ADJ: Basic Public Safety Dispatch 0 0 2 0 2 0 0 1 0 1 

CCP, ADJ: Crime Scene Investigation 0 0 143 0 143 0 0 224 0 224 

CCP, ADJ: Investigative Assistant 0 0 5 0 5 0 0 10 0 10 

CCP, Administration of Justice Victim Services Aide 0 0 7 0 

 

0 0  10

 

0 

 10 



 

AA, Humanities 7 0 0 0 7 3 0 0 0 3 

AA, Humanities, Philosophy, & Arts 370 0 0 0 370 408 0 0 0 408 

AA, Humanities, Philosophy, & Arts - Plan B 0 0 0 0 0 12 0 0 0 12 

AA, Humanities, Philosophy, & Arts - Plan C 0 0 0 0 0 11 0 0 0 11 

AA, Philosophy for Transfer CSUGE 5 0 0 0 5 11 0 0 0 11 

AA, Philosophy for Transfer IGETC 4 0 0 0 4 14 0 0 0 14 

World Languages 14 85 25 0 124 23 135 32 0 190 

AA, Spanish for Transfer CSUGE 10 0 0 0 10 15 0 0 0 15 

AA, Spanish for Transfer IGETC 4 0 0 0 4 8 0 0 0 8 

AS, Community Interpretation 0 1 0 0 1 0 1 0 0 1 

AS, Sign Language Interpreting 0 84 

 
 

1

10





 

AA, Music for Transfer CSUGE 20 0 0 0 20 49 0 0 0 49 

AA, Music for Transfer IGETC 15 0 0 0 15 18 0 0 0 

 



 

AS, Emergency Medical Services Paramedic 0 4 0 0 4 0 9 0 0 9 

AS, Engineering Software Applications 0 1 0 0 1 0 0 0 0 0 

AS, Engineering Technology 0 6 0 0 6 0 10 0 0 10 

AS, Fire Technology 0 4 0 0 4 0 7 0 0 7 

AS, Fire Technology - Fire Officer 0 1 0 0 1 0 1 0 0 1 

AS, Fire Technology-Firefighter 0 3 0 0 3 0 5 0 0 5 

AS, Game Art: 3D Animation 0 0 0 0 0 0 2 0 0 2 

AS, Game Art: Character Modeling 0 1 0 0



 

COA, Medical Assisting: Administrative/Clinical 0 0 2 0 2 0 0 6 0 6 

COA, Medical Assisting: Transcription 0 0 1 0 1 0 0 1 0 1 

COA, MFG -Computer Numerical Control Programming 0 0 1 0 1 0 0 0 0 0 

COA, Physician Assistant 0 0 1 0 1 0 0 1 0 1 

COA, Simulation and Gaming: Game Art 0 0 0 0 0 0 0 2 0 2 

Dentistry 0 0 0 0 0 0 0 0 1 1 

Engineering Aide 0 0 0 0 0 0 0 0 1 1 

Physical Therapy 0 0 0 0 0 0 0 0 2 2 

Grand Total 

3,91

5 

6,66

9 1,864 99 

12,54

7 

5,66

8 

10,02

6 2,997 170 

18,86

1 

 

Analysis and Targets 

Degree Completion/ Transfer Volume Data and Targets   

Do we have a concise chart on this? 

Action Plans 

Transfer Pathways 

Workgroup 

Initiatives 

Connection to Strategic 

Plan and Transfer 

Pathway Goals 

Activities Data Used/ Data Needed Resources Needed 

Increase Transfer Success 

Rates 
 Student Success 

 Student Access 

 Provide students with 

clear information about 

their options 

 Identify those classes 

that often create a barrier 

to transfer 

1. Staff engagement centers 

with educational 

advisors, clerks, faculty, 

counselors, librarians, 

student mentors, and 

tutors 

2. Advertise engagement 

centers 

3. Create interactive 

workshops on transfer 

4. Create discipline 

handouts form ADT and 

UC transfer patterns 

5. Improve website with an 

emphasis on transfer and 

a separate page for 

transfer resources 

6. ADT Verification 

postcards and emails 

 We have an analysis of 

the website from a 

transfer point of view, 

identification of which 

departments even 

mention transfer 

 We have the RCC 





 

Proposed Initiatives 

Provide outreach to students who are enrolled at a community college(s) within the community college district regarding the Associate Degree for Transfer and the California Community 

College Transfer Entitlement Cal Grant Program. Total Cost $57,259.76 

1. Activity 1 Use Pathway teams and Engagement Centers to help students be eligible and competitive for ADTs, Cal Grants, and transfer. Maintain high expectations through GPA 

checks for students on every pathway, intrusive advising, bi-annual Day of Excellence with workshops and events, annual 3-day Vision Academy, and outreach to pre-transfer 

students Total Cost $18,333.36)  

 

a. Measureable Outcomes: Increase the college-wide GPA by .2 from ** to **, Increase the percentage of students from the region who attended RCC and then graduated 

with a bachelorôs degree within 3 years from any post-secondary university from 29.9% to 33.9%, Increase the percentage of students from the region who successfully 

transfer from Riverside City College to a public post-secondary university in California from 20.4% to 26.4%. Increase the ADT Verification Process in support of 

Pathways by 2% each year. 

b. Responsible Persons: Engagement Centers, Transfer Pathways Workgroup, Allison Douglas-Chicoye, Dean of Student Success 

c. Timeline: 

i. Summer 2017 Plan Pathway universal grade checks (no cost), plan intrusive advising strategies for students who are eligible for ADTs and/or transfer (cost for 

4 Pathway team members to research and plan 20 hours at lab rate = $1,238.60). Evaluate last yearôs Day of Excellence and plan new one (cost for 4 members 

of Transfer Pathways Workgroup to evaluate and plan 20 hours at lab rate $1,238.60). Plan ADT Verification postcards, letters, social media, Remind.com, and 

email blasts in collaboration with counseling, articulation, and evaluation departments (cost for 4 faculty and staff to evaluate and design postcard = 20 hours at 

lab rate $1,238.60). Plan increased workshops on ADT and Transfer for Fall Semester (cost for 2 counselors to plan for 10 hours at lab rate $1,238.60) 

ii. Fall 2017 Implement Pathway universal grade checks and intrusive advising strategies (no cost). Implement revised Day of Excellence ($1,000 for advertising 

and giveaways). Plan outreach to pre-transfer students (institutional commitment). Print postcards for ADT Verification Information ($1,200). Run increased 

number of workshops (institutional commitment). 

iii. Spring 2018 Continue Pathway universal grade checks and intrusive advising. Study the impact on equity students (institutional commitment) Implement 

revised Day of Excellence ($1,000 for advertising and giveaways). Plan 3-day Vision Academy for sophomores (cost for 4 Transfer Pathway Workgroup 

members to plan 20 hours at lab rate = $1,238.60). Implement outreach to pre



 

b. Responsible Persons: Engagement Centers and Transfer Pathways Workgroup, Allison Douglas-Chicoye, Dean of 



 

v. Fall 2018 Run training for second cohort of faculty advisors in transfer awareness, growth mindset, and cultural proficiency on three days throughout the 

semester (32 members, 9 hours, institutional commitment) Schedule faculty in each engagement center and track their interaction (institutional commitment). 

Implement revised email prompts and handouts for professors to use in the first 5 min



 

  B.  Adult Education 

  C.  Orientation 

IV. Assessment and Placement 

V. Basic Skills Coursework 

  A.  JumpStart 

  B.  Summer Bridge 

  C.  Fast Track 

  D.  Specific Courses 

VI. Programs and Services 

  A.  Learning Communities 

  B.  Supplemental Instruction 

  C.  Writing and Reading Center 

  D.  Math Learning Center 

  E.  English as a Second Language 

  F.  Basic Skills Advising Program 

VII. Closing Equity Gaps 

VIII. Transitioning to College Coursework 

 

 

I.  Introduction  

Historically, RCC, at the discipline, departmental, and administrative levels, has lacked a coherent, unified and unifying vision for serving Basic Skills students.  This trend 

needs to be defeated through a frank, widespread, and ongoing conversation about how we can increase success, and therefore life opportunities, for those who come to the college to 

better themselves.  Too often we are at loggerheads over (admittedly fraught and complex) issues that prevent us from impacting the Basic Skills population.  The following document 

makes an initial attempt at articulating and implementing a vision for how the college can engage underprepared and unprepared students.  A such, this plan must be considered a fluid 

document that will need to be actively revised as we learn about which initiatives, interventions, and services work for the greatest number of Basic Skills students at RCC.  



 

The College Readiness Workgroup (CRW) is a workgroup of Riverside City Collegeôs Academic & Career/Technical Program and Instructional Support Leadership Council (ACTPIS).  

The Workgroupôs goal is to substantively and quantitatively improve the way RCC engages its Basic Skills population in order to reduce remediation time to one year, close equity gaps, 

and increase rates of retention, persistence, and success along with the number of students served.    

While a majority of students [insert avg. over past several years] assess into Basic Skills coursework every semester, comparatively few matriculate into college-level English and Math 

classes, and even fewer experience success therein.  The college must become better at engaging students at the pre-enrollment stage by offering orientation and counseling that clearly 

communicate the pathways available and by aiding students in selecting the one most likely to result in the realization of their educational goal (core competency, degree, or transfer).   

Outreach, orientation, assessment (including placement alternatives), counseling, and faculty advising for Basic Skills students are essential to getting and keeping them on the right path.  

At present, students are too frequently left to their own devices when choosing classes and navigating the college landscape for the first time.  The selecting of a logical pathway with 

multiple essential skill levels embedded in fewer courses could help with retention and with expediting the remedial period.  The college must also continue to develop pathways that 

engage our most at-risk populations.  Longstanding student equity gaps can be closed by targeting specific groups through the scaling-up and/or modification of existing resources 

(Supplemental Instruction, Communities for Academic Progress, etc.) and by rethinking pedagogical practices to better serve said populations.  As example, while the goal for native-

speakers of English remains remediation within one year, experts agree that ESL students who must acquire academic language skills require more time prior to matriculation into 

transfer-level English classes. RCC should strive to create multiple clear ñPathways for College Readiness.ò  In short, the ad-hoc model that currently informs the way RCC remediates 

Basic Skills studentsô needs to become an integrated, coherent (yet multi-faceted) plan that is data-driven and student-centered and that aligns with the collegeôs Student Equity, Student 

Success, Strategic, and Educational Master Plans. 

 

II.  Near-Term Priorities  

The CRW understands that not all initiatives, programs, and strategies can be eligible for immediate implementation.  Therefore, the committee has worked to determine which elements 

are most crucial for helping the greatest population of Basic Skills students in the near future.  Each of the five requests identified below are discussed in greater detail in the body of the 

document. 

1.  Basic Skills Engagement Center:                                                                           

Tentatively named the Center for College Readiness (CCR), this space would serve as an informational clearing house for all aspects of the Basic Skills studentôs 

experienceðfrom pre-enrollment through matriculation into college-level coursework.  Moreover, it would be a place where orientations, presentations, and faculty 

counseling could be deployed.  In short, the CRW imagines a physical space in which a historically-marginalized student population can be made to feel a part of the 

college.  Students who require remediation typically feel isolated and unwelcome; the center could do much to allay fears and encourage persistence and retention.  

Year 1 (Estimated Costs: $  ) 

 Determine what services and programs will affiliate with the center and which might be housed within it (for example, faculty advising, orientation 

sessions, etc.).  

 Research how other CCs are running engagement centers to formulate a list of best practices. 

 Determine staffing needs 

 Research possible sites/spaces  

 Identify available funding streams 

Year 2 (Estimated Costs: $  ) 

 Move forward with prerequisite studies and reports 



 

Year 3-





 



 

                 populations most likely to benefit, run a pilot, and then scale-up to  

                 maximize the number of students entering from local high schools  who will  

                 not require remediation. 

Timeline:   

 

Math                                                                                                                                                                           Mathôs Algebra Program currently has approximately 300 high school 

seniors from Riverside Unified School District (RUSD) and Alvord Unified School District (AUSD) taking the RCC intermediate algebra course (Math 35).  The participating high 

schools include John W. North, Ramona, Arlington, Martin Luther King, and Poly from RUSD and La Sierra and Norte Vista from AUSD.    

 

 

 

 

High School Seniors taking RCC Math 35 

 2013-14 2014-15 

Total 213 321 

Failed 139 224 

Passed 74 97 
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While the pass rates may appear somewhat modest, Math is able to enroll a full third of these students into college-level coursework when they arrive at RCC (or her sister colleges).  The 

Algebra Program is being scaled up with a target of moving the success rate from 30% to 50% over the next five years (via a 4% increase each year). 

Activity:    Scaling up the Algebra Program 

 Timeline:  Ongoing 

 Year One Year Two Year Three Year Four Year Five 

Targeted 

Success Rate 

Increase 

 

4% 

 

4% 

 

4% 

 

4% 

 

4% 

 

Adult Education Collaboration                                                                                                                         Another point of origin for community college students are local 

area adult schools (RAS). Although informal articulation has occurred, RCC should provide a clear pathway for students completing ESL at RAS to matriculate to the RCC path.  In light 

of the limited course offerings available for local area residents, RCC should consider a bridge class that would place students directly into the ESL program at RCC. Onsite placement 

testing and orientation with an educational advisor would further improve the ñtrail headò of this path. 

Orientation 
Riverside City Collegeôs students enter with widely varying degrees of preparation.  The college currently uses an online model to provide orientation information to students.  While this 

meets some studentsô needs, many of our first-time freshmen need additional support including information on financial aid, a better understanding of the importance of assessment and 

placement, and more robust support for counseling and educational planning.  Redesigning Americaôs Community Collegeôs calls this process intake and support and uses the term ñon-

rampingò to scope studentsô initial college experiences (Bailey, T.R; Smith Jaggers, S.; Jenkins, D., 2015).   

The CRW recommends a paradigm shift in the way new students experience initial contact with the college.  The current model, Assessment-Orientation-Counseling, needs to be revised 

to an Orientation-Assessment-Counseling model to help future students obtain a better understanding of how to navigate RCCôs network of resources, programs, and pathways.  A 

significant, robust face-to-face meeting prior to assessment would present the options available as well as the responsibilities required of first-year college students (including those 

(re)entering from Adult Education).  These onsite orientations should be dual-language in order to increase engagement with our Spanish-speaking community members.  Such a change 

in sequencing would permit future students to move into the assessment phase with a clearer sense of what is at stake and how their performance will determine placement on a particular 

pathway.  The importance of generating a Student Education Plan (SEP) and seeking the aid of educational advisors and counselors would also be stressed at orientation.  Encouraging 

attendees to bring along a family member or another stakeholder in their future success could increase commitment levels and retention. 

RCC is currently providing some beneficial services and programs that could be exploited to help incoming Basic Skills students.  As example, the High School Student Ambassador 

Program each spring sends RCC students to local high school campuses on a weekly or as needed basis.  The program engaged approximately 1,820 students in the spring 2015 term. The 

college also provides RCC Application Workshops at many of these high schools.   Further, the college offers a series of RCC tours coupled with presentations for incoming students.  

High School Family Nights give future students and their parents/family important information on the RCC Pathway Program and the services attached.  All of these contact points, along 

with The Welcome Center itself, are valuable insertion for incoming students. 

RCCôs Enrollment Services currently runs ñRoute to RCCò events, which are half-day programs at which prospective RCC students and their parents gain valuable information about the 

application process, the benefits of an RCC education, and the importance of the educational planning process.  The CRW will collaborate with Enrollment Services to determine how 

Basic Skills could have a beneficial presence at these recruitment events.  Students need to be apprised of their options so that they can determine if an accelerated path or one providing 

more time and sustained engagement best suits their needs. 

There are several existing models for orientation reform including one recently presented by Mira Costa College.  By Summer 2017, the CRW would like to create a pilot one-day on-

campus orientation targeting those students who are most likely to benefit from this face-to-face model.   

  



 

Creation and Implementation of Face-to-



 

 

 

All Assessed 

/ Placed

Race / Ethnicity

# # % of Total # % of Total # % of Total # % of Total

African American 335 38 11.3% 78 23.3% 33 9.9% 183 54.6%

Amerian Indian/Alaskan Native 13 2 15.4% 4 30.8% 0 0.0% 5 38.5%

Asian 141 30 21.3% 45 31.9% 15 10.6% 51 36.2%

Hispanic 2310 357 15.5% 723 31.3% 201 8.7% 1029 44.5%

Pac Islander/Native Hawaiian 17 3 17.6% 4 23.5% 1 5.9% 9 52.9%

Two or More 36 8 22.2% 13 36.1% 3 8.3% 12 33.3%

White 625 182 29.1% 212 33.9% 48 7.7% 183 29.3%

International* 9 2 22.2% 1 11.1% 0 0.0% 6 66.7%

Unknown 11 1 9.1% 3 27.3% 0 0.0% 7 63.6%

Total 3497 623 17.8% 1083 31.0%

All Assessed 

/ Placed

Race / Ethnicity

# # % of Total # % of Total # % of Total # % of Total

African American 337 4 1.2% 130 38.6% 72 21.4% 141 41.8%

Amerian Indian/Alaskan Native 15 0 0.0% 6 40.0% 5 33.3% 4 26.7%

Asian 152 23 15.1% 89 58.6% 21 13.8% 19
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Each level below college level students place adds a semester to their college completion time.  When viewed through the framework of RCCôs Strategic Planning goals, the 1+2+2 

model, and RCCôs Equity Plan, reforming and improving methods for placing students into English and math courses should be a key concern.  When students are misplaced, either too 

high or too low, the likelihood of retention and success diminishes markedly.   

The College Readiness Workgroup is partnering with other college groups to encourage and support alternative assessment and placement mechanisms.  The goal is to refine and improve 

studentsô initial placement as a means of reducing the number of those who fail their first course due to inaccurate placement.  Studentsô GPA and/or previous grade in their most recent 

English and Math courses is an example of one of these multiple measures. 

Activity:    Pilot the Multiple Measures Assessment and Placement  

Timeline:  Summer 2017 
 

Post-Assessment, Pre-Enrollment Engagement                                                                                                               A primary goal of the college is to get as many students as possible 

to sign a Pathways Contract.  Once students have assessed into Basic Skills English and/or Math, they need another face-to-face interaction with a counselor to arrange an SEP and 

commit to a Pathway.  Considering that Counseling is already overburdened, Basic Skills students should have other points of contact made available to them.  The CRW proposes the 

following measures: 

 Faculty Advising (from the English, Reading, ESL, and Math Disciplines) for Basic Skills students to ensure logical course loads and progression that will offer the best 

opportunity for retention, persistence, and success.  Too often Basic Skills students self-select schedules that facilitate early failure, disillusionment, and abandonment of college 

plans.  There are some models already implemented on campus from which Basic Skills could draw in developing this type of intervention.  As indicated in its most recent 

Program Review document, the English discipline is targeting a Fall 2017 implementation date. 

Activity:     

 Timeline:   

 The formation of a Peer Ambassador Leadership Squad (PALS) trained by the college to help Basic Skills students to navigate the non-academic environments at RCC.  The 

squad would consist of students who began in pre-collegiate coursework and experienced success in transitioning to college-level classes.  Said mentors would be trained to 

provide information and general guidance on how to access various resources and support services offered by the college. 

Activity:     

 Timeline:   

 The creation of an RCC Basic Skills webpage that could serve as a clearing house for students seeking more information or wishing to pose specific questions about the Basic 

Skills Pathway. 

Activity:     

 Timeline:   

 The generation of an email list of students who assess into pre-collegiate coursework so that they can be notified of important dates and available resources (including 

orientation, faculty advising, etc.).  This list would be made available in advance of the fall and spring semesters. 

Activity:     

 Timeline:   

 

V.  Basic Skills Coursework 
Data from 2010-1015 show that average retention and success rates for Basic Skills courses are not encouraging.  Change must be effected at the course level, for this is where the greatest 

potential exists for improving the retention, persistence, and success of at-risk student populations.  The disciplines must be open to change and willing to commit to strategies that the 

data show to be most viable.  Instructors need to adapt and adopt pedagogical practices that position Basic Skills students for success.     



 

Average Course Retention and Success Rates by Course Type 

 

Riverside City College Pathways Model 
Improving student success in Basic Skills courses is an important 

piece of Riverside City Collegeôs Strategic Plan, Educational Master 

Plan, and Student Equity Plan.  RCCôs Pathways Initiative is 

designed to progress students from below college level to college 

level in one year, to an AA/AS Degree in two years, and to a BA/BS 

degree in the succeeding two years.  It is called the 1 + 2 + 2 model.  

There are three complements of this Pathways model:  Basic Skills, 

Career and Technical Education (CTE), and Transfer.  Workgroups 

have been established for each of these three components.  As RCC 

has reviewed progress from last yearôs equity report and efforts, 

research and analysis are informing discussion on how best to 

continue implementing this 1 + 2 + 2 effort.  The College Readiness Workgroup (CRW) is a workgroup focused on Basic Skills.   

 

The 2014-2015 academic year was the first year RCC benchmarked its studentsô overall placement into each of these three Pathways.  Because the tracking is at an individual level, these 

students can also be disaggregated into each of the equity groups for more detailed analysis.  The Figure below shows the distribution of students by each of these Pathways.   

 

 

Retention & Success by 

Course Classification
2010-2011 2011-2012 2012-2013 2013-2014 2014-2015

5 Year 

Average

Average Retention 68.1 68.2 72.0 73.7 71.4 70.7

Average Success 49.5 49.4 52.8 53.7 49.2 50.9

Average Retention 58.2 66.7 87.9 87.5 87.8 77.6

Average Success 48.3 56.9 74.7 73.3 75.0 65.6

Average Retention 83.6 82.7 84.8 86.3 85.9 84.6

Average Success 66.7 68.2 70.1 69.8 70.4 69.1

Source:  RCCD Enrollment Management Dashboard as of August 31st, 2015

Transfer and CTE

Basic Skills

CTE
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Summer Bridge 

Riverside City Collegeôs Summer 2015 Summer Bridge Program included three all-day Friday sessions providing academic counseling services including the development of Student 

Educational Plans SEPs and workshops focusing on campus resources (student services and academic support services).  The program incentivized attendance by providing those who 

completed all components of the program with a backpack filled with school supplies and a $250 credit for the RCC Bookstore.  Summer 2015ôs program was the first program of this 

kind at RCC.  The Office of Institutional Effectiveness will collect and report on Summer Bridge student success to provide a better understanding of the programôs effectiveness.  This 

co-curricular program will be revised as needed to better support RCC students in partnership with other summer offerings.  

Activity:  Revised Summer Bridge courses (with placement and assessment reform) 



 

Course 

Fast-Track  Non-Fast-Track Difference Statistical 

Significance 

(P-value) 

# of 

Total



 

2016 – 2017:  Grant-funded multiple measures pilot featuring 4+2 English 1A/Reading 86 cohorts for underprepared students (similar to the Baltimore model), co-requisite 

models, acceleration, affective domain training, embedded tutoring or SI's, "college readiness" courses at the local high schools, and all necessary administrative and advising 

support needed to facilitate such activities. (Active) 

Initiative/Project Target:  Potentially placing 20% more of our students into 1A in three years and decreasing the equity gap for our African American, Native 

Alaskan/American Indian, NativeHawaiian/Pacific Islander, Hispanic and Foster Youth students, as well as Students with Disabilities by 15% (5% per year for the next three 

years). 

Implementation Timeline:  Fall 2016 to spring 2019 

English 60 (now English 70) to Replace English 60-A and 60-B                                                                                                                        The discipline plans to offer multiple sections 

of English 60 in replacement of the majority of our 60A and 60B offerings as a means of expediting basic skills students through the remedial pipeline and into college-level coursework. 

Initiative/Project Target:  Serve 75% of our basic skills students through the English 60 instead of the English 60A/60B courses. This will potentially reduce the number of 

basic skills/pre-transfer composition courses needed to be taken by 33% for 300+ students per term, which should result in increased persistence, retention, and success at the 60 

level by at least 1% per year the course is offered. 

Implementation Timeline:  Fall 2017 onward 

Reading 90                                                                                                                                                                     The Reading discipline is working on a model similar to ENG 80 that 

will be piloted in the fall and spring terms (2016-17).  A 5 unit course that collapses three Reading classes (81 ,82, 83) into a single semester.  The goal is to move students to college-

level preparedness at quickly as possible.  If the data gathered prove promising, Reading 90 offerings will be increased to meet the expected demand. 

 Year One Year Two Year Three Year Four Year Five 

Targeted 

Success Rate 

Increase 

 

% 

 

% 

 

% 

 

% 

 

% 

 



 



 

CAP needs to liaison with appropriate campus programs, disciplines, and instructors to craft Learning Communities (LCs) that can help to close equity gaps.  For example, English 50 and 

Reading 86 could be joined with a content-area class (History, Ethnic Studies, Sociology, etc.) along with the integrated counseling and support CAP can bring to bear.



 

 Pilot in English/ESL classes 

 Collect data on effectiveness 

Year 2 

 Study data 

 Institutionalize embedded tutoring 

 Expand into additional English/ESL classes 

 Advertise to content-area instructors, CAP 

 Continue data collection 

 



 

Institution.  This combined with the severely contracted adult education offered in Riverside creates limited opportunities for the growing population of residents who speak a language 

other than English at home and must acquire English in order to be successful in the community and continue economic growth of the county.  

Basic Skills Advising Program                                                                                                                                                              As noted in the SSSP Plan, "Research demonstrates that 

faculty and student interaction has a positive correlation with increasing transfer and completion rates, as well as grade point average. The faculty advisor program will provide a 

formalized structure to foster faculty and student engagement." This initiative/project requires a large scale effort on the part of lead faculty in English, Math, Reading, and ESL to design 

and implement the basic skills faculty advising program.  This advising will also require more administrative work outside of the classroom. As with  all of our basic skills 

initiatives/projects, this resource request will directly address multiple equity gaps identified in the Student Equity Plan and the SSSP Plan's call to "[p]rovide orientation, assessment for 

placement, and counseling, advising, and other education planning services to all first-time students," "[p]rovide students with any assistance needed to define their course of study and 

develop a comprehensive SEP by the end of the third term but no later than completion of 15 units," and "[p]rovide follow-up services to at-risk (students enrolled in basic skills courses, 

students who have not identified an education goal or course of study, or students on academic or progress probation." The majority of students described here--"first-time," "at-risk"ð

test into basic skills courses and need the college's academic support, and the discipline needs special projects funding to create a basic skills advising program to provide that support. 

Year of Request: 2016 ï 2017                                                                                                                                        Resource Category:  Human Resources - Faculty 

Staffing                                                              Projected Cost :  $4000 (to be allocated how?)                                                                                                                   

Disciplines / Departments sharing Cost of Resource:  



 

American students constitute 10.1% of the English 60A student population, but only 7.8% of 60B students are African American. In English 50, only 6.5% are African American, and in 

1A, only 5.6%. 



 

ESL Students in Transfer Level Courses                                                                                                                                   ESL students who matriculate from the ESL program into 

English are generally successful. However, successful students often fail to enroll in English 50, or those successful in English 50 do not enroll in English 1A. To increase success, the 

discipline is considering offering support courses designed to help non-native speakers enrolled in English 50 and 1A with reading/vocabulary and/or editing using a co-requisite model. 

Activity:   

 Timeline:   

ESL would also like to have early identification of goals and contextualize teaching by providing ESL instruction linked with CTE courses as a more direct ñpathwayò for students, but 

one that begins the first semester of instruction.  

Activity:   

 Timeline:   
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Transformation Grant Quarterly Activity Report #3 April 6, 2017 (prepared by Dr. Thatcher Carter) 

I.

 



 

RCC is also placing embedded tutors in the local high schools (RCC trained tutors, onsite in high school classrooms); all three school districts requested 

this specialized support. As of this writing, there are five English tutors identified, trained, and ready to support between 5-10 sections of Expository 

Reading and Writing Course (ERWC) this semester (Spring 2017) onsite at feeder high schools. For Math, RCC has already placed one embedded tutor 

in three local high schools, and a second math tutor will start this Spring.  

 

To support this work, RCC is sending one faculty member, the faculty lead of the RCC Writing and Reading Center, to the Association of Colleges for 

Tutoring & Learning Assistance (ACTLA) Conference this Spring.  

http://actla.info/
http://actla.info/


 

high schools. These include professional development and norming support for ERWC with our high school partners at Riverside Unified School District 

and Alvord Unified School District 

 

d. For Objective #4 (to create co-requisite models for entry level transfer classes), the Transformation Grant team has identified four faculty members to 

work on the curriculum over the summer. Their first meeting will be this Spring.  

 

e. To support the overall grant objectives, RCC has approved and launched hiring searches for two grant-funded positions: a 100% Educational Advisor 

and a 50% Grant Analyst.  

 

II. Reasons for lack of progress towards attainment of program improvements (Limited to 8000 characters) 

a. In Objective #1 for the MMAP pilot, the college encountered some delays in the Spring of 2016 which caused all of our MMAP placements to be made 

in August. This possibly affected the data about student success because the college had a sampling only of students who came to RCC very late in the 

registration process.  

b. In Objective #2, RCC has been unable to fully implement its plans for tutoring because of a lack of space. The Math Learning Center does not have room 

for additional, targeted tutoring sessions. Holding these sessions in classrooms is not possible because the tutors have to be supervised. Therefore, RCC 

has decided to embed the tutors in existing engagement centers that already have the space and the supervision.  

c. In Objective #3, RCC was unable to put together a team for the Math Department for the 3CSN training. In fact, the math faculty were unable to finish 

the training from the last session. There is still a lack of support for Math 37. While they have agreed to offer Math 37, there is still cause for worry about 

whether this accelerated math course will work at RCC. 

d. Also in Objective #3, the RCC Math 12 (Statistics) course does not allow Math 37 as a prerequisite. This is a significant barrier to students who want to 

enroll in Math 12 and creates an exit point that is only remedied through a 4-step bureaucratic process. The Math Department continues to explore this 

problem.  

 

III. Reasons for expenditures falling below guideline (Limited to 8000 characters) 

Expenditures fell within the guidelines. 

 

IV. Provide an explanation for major budget changes. (Limited to 8000 characters) 

a. When writing the Transformation Grant, RCC did not have a Dean of Student Success, and the writers determined this new hire would take over the day-

to-day administration of the grant. However, when the position was filled, it was found that the dean position had too many other duties to also run the 

Transformation Grant. To aid the day-to-day progress of the grant objectives, we have identified two faculty leads (one English faculty and one Math 

faculty) to monitor and shepherd the grant for the next three years. To pay for their .2 release time, we have reduced the Grant Analyst to a 50% position 

and eliminated the Clerk position.  
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IEPI Metrics 
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1 Year 

Target (set 

Spring 2017) 
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Metric Definition 

College-Level Metrics             

Completion Rate (Scorecard) 

Percentage of degree, certificate, and / 

or transfer-seeking students starting 

first time in 2009-2010 tracked for six 

years through 2014-2015 who 

completed a degree, certificate, or 

transfer-related outcomes. 

          

    

      

    - College-Prepared 
Student's lowest course attempted in 

Math and / or English was college level. 
64.4% 

Yes (Goal 

was 64.0% 
65.0% 70.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

    - Unprepared for College 

Student's lowest course attempted in 

Math and / or English was pre-

collegiate level. 

35.0% 
No (Goal was 

37.0%) 
37.0% 42.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

    - Overall 
Student attempted any level of math 

and or English in first three years. 
40.1% 

No (Goal was 

41.0%) 
41.0% 46.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

Remedial Rate (Scorecard) 

Percentage of credit students tracked for 

six years throught 2014-2015 who 

started first time in 2009-2010 below 

transfer level in English, mathematics, 

and / or ESL and completed a college-

level course in the same discipline. 

    

    

  



 

    - Math See above 28.6% 
Yes (Goal 

was 28.0%) 

30.0% 35.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

    - English See above 40.7% 
No (Goal was 

41.0%) 

42.0% 47.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

    - ESL See above 

23.8% 

Yes (Goal 

was 20.0%) 25.0% 30.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

Transfer-Level Completion 

Rate years 1 & 2 



 

Successful course completion 

(Datamart) 

Percentage of students who earn a grade 

of "C" or better or "credit" in 2015-

2016. 

68.7% 
Yes (Goal 

was 68.0%) 
70.0% 75.0% 

1% higher than 

2015-2016 and 5% 

higher than 2015-

2016 

Completion of degrees 

(Datamart) 

Number of associate degrees completed 

in 2015-2016. 1188 

N/A (New 

Goal) 

1179 (Set 

Standard) 

 

  



 

  
Audit Findings--Audit 

Opinion Financial 

Statement  

Modified opinion, material weaknesses, 

or significant deficiencies as identified 

in an annual independent audited 

financial statement.   
  

   

  

  
Audit Findings -- State 

Compliance  
  

  

   

  

  
Audit Findings -- Federal 

Award / Compliance  
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Good progress has been madeðwhat still need to be added are specific initiatives (instead of description) targets, which need to come from individual disciplines and then prioritized by 

the division.  This plan will offer an overview of what comes from the division.   

Educational Master Plan Workgroup:  Action Plan 2015-16: Revise the draft based on feedback; move it through the approval process (ACTPIS, SPEC, Senate) 

Summary of Work Done:  Educational Master Plan went to and was approved by the Board of Trustees at their March meetingðso next year the committee will need to meet to 

evaluate, monitor, assessðdo this once the implementation plans are all drafted/ in placeðnext spring 2017, giving the committee the fall to work with program review prioritization and 

completion of pathways, enrollment management and community engagement implementation plans. 

Enrollment Management Workgroup:  Action Plan 2015-16: Assess enrollment statistics and develop/ implement the enrollment management plan, including creating 

a Master Schedule for the college this academic year.  Work for 2015-16:  Develop more specific action plans for creating the master schedule and other aspects of implementing the 

enrollment management plan. 

Summary of Work Done: Completed scheduleða first pass is underway using the scheduling guidelines.  Next phases of the master scheduleðputting in specifics on courses, balance 

in terms of modality, and extending the master schedule to a two year schedule will move forward next year.   This next phase should be completed Fall 2016.  The Enrollment 

Management implementation plan is in draft form and is scheduled to be completed by June 30. 

Library Support Advisory:  2015-16:  Develop strategies for library to support the three pathways Work for this year:  This workgroup in addition to work it has 

already begun should take up a discussion of how library can support the three pathways (and coordinate this with other groups talking about integrated academic support).   

Update:  This group will be folded into Integrated Academic Support



 

GE/Assessment Workgroup:    2015-16:  There was discussion at SPEC on Sept. 3 about moving this work group under IEðno action plan for ACTPIS related to this 

work group at the moment 

Staff Development Committee/ RDAS-LC and ACTPIS-LC joint committee:  2015-2016 this committee was not convened/ did not begin work as the 

finalization 





 

 

 

Program Review:  2014-15: offer feedback on the revision to program review produced by the IE-LC.  IE-LC took the lead on this one.  Summary of work done:  IE-LC produced a 

draft; ACTPIS was one of the groups that provided feedback.  The revised draft is posted.  The new process getting all disciplines and other areas of the college on the same cycle of 

program review.  Training has been offered.  2015-16: Prioritize new academic /pathways/ student success initiatives for 2016


